SHARE THE DISH 2020

Hanane’s Moroccan Tagine (Session 1, Roby Church)

Contents
Pg. 2 Foreword
Pg. 4 Aims & Rationale
Pg. 5 Project Structure
Pg. 11 Methodology
Pg. 13 Findings and Outcomes
Pg. 27 Recommendations

1

Volunteers bring a dish for learners to guess the ingredients and to eat of course! (Session 4,
Roby Church)

Foreword
Heart & Parcel are proud to present this evaluation report for a few important
reasons, namely this is a project of many ‘firsts’.
In 2018 we were lucky enough to gain the support of Rosa, a grantmaking
charity to pilot a project where learners from our previous sessions would take
charge of the lessons, utilising their existing skills and also the development
and knowledge they had learnt from attending our sessions to create
provision for new learners coming to our session. The impact of this was widereaching and significant. With our tried and tested model, we wanted to
continue this positive development and continue to run our first ever learnerled project.
This report is based on our 6-week learner-led project Share the Dish 2019,
using the donations from our supporter and funds from our fundraising
cookbook, COOK EAT WRITE SHARE. This is the first time we were able to be
fully self-sufficient through the fundraising efforts of our team, with the
generosity and support of Heart & Parcel supporters and with no funding.
Most notably, we would like here to thank Fran and Adam and their guests at
their beautiful wedding in May 2019, for raising a whopping £980 for this
project.
We also wanted to shake up our ‘status quo’. For this we challenged
ourselves with the question we most hear in objection to our project: ‘why not
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men?’ At Heart & Parcel we feel it’s important to inquisitively reflect on
provocation, it could lead to further learning. For the first time, we invited
men to one of our locations to join us for cooking and developing English
language skills.
This project focuses on exploring Heart & Parcel’s sustainability and
maintaining the impact of our sessions within communities for years to come.
We focus on the learners here to inspire, engage and continue wider
provision within the communities. The ultimate aim of Heart & Parcel is to
create provision which is focused, meaningful and directly useful to those
accessing it. What better way to achieve this aim than have projects
overseen and led by the very women who gain and benefit from this unique
provision? As a result we have for the first time hired one of our long term
learners to help coordinate this project alongside our long time volunteer and
staff coordinator. Having a learner in the management and decision making
level of this project ensured that the very essence of what we were creating
had the learner’s needs at the very heart of it.
A collection of firsts for us, and we are proud to offer you our evaluation and
findings from our experience for trying new things, what happened, how it
went, and what we learnt from them. We hope these reflections are useful to
you in your own individual projects, organisations or classes.
Clare Courtney
Director and Co-founder.
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Aims & Rationale
Our aims for this project are outlined below. These have come directly from
our Learner-led pilot project, where similar outcomes were expected. You
can read the rationale for these aims in the literature review section of our
Pilot Project.
1. To increase confidence, independence and therefore the well-being
of our participants.
2. To develop communicative skills among learners.
3. To encourage peer to peer learning and create a 'third
space' where equal authority and respect can be present.
4. Preparing for Heart & Parcel provision to be outsourced to other
members of the community, whilst at the same time ensuring the
provision and work we provide is effective and useful.
5. To create connections beyond the group to the wider community to
empower and educate young people and local communities about
the importance of diversity and the wealth of knowledge that our
participants withhold.
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One of our learners Zaheeda, sharing her dish Chicken Byriani (Session 3, Roby Church)

Project Structure
We ran this project under the usual structure of a Heart & Parcel lesson;
weekly sessions, including elements of English language learning,
demonstrating the recipes and incorporating activities which emphasise
teamwork, cohesion and communicative skills. See link for more details of
what a Heart & Parcel lesson entails. The primary difference with this project
was trailing the sessions in two separate locations in Manchester, Longsight
and Salford.
We also wished to use one of the locations as a space to pilot a further
adjustment, which was to welcome men into our space. We did this by
making the Salford location a mixed class. Whilst our main aims of Heart &
Parcel are to provide English language development in an inclusive and
accessible way for women, who historically tend to be the most directly
impacted by austerity measures and restrictions on ESOL funding (and also in
contradiction, then blamed for not learning English enough), we also wanted
to explore the demand and feasibility of including men wishing to develop
their English language skills.
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In extension to our usual structure, each week a different session was led by a
previous learner that had developed skills and confidence throughout
previous Heart & Parcel opportunities. These women are now informally
viewed as ‘Heart & Parcel Graduates’. The graduates volunteered
themselves and were encouraged to cook a food of their choice and to give
their session a theme. The women were then supported throughout the week
before with Heart & Parcel staff, and informal meetings and communication
via whatsapp and phone took place to discuss the session structure,
equipment and materials needed.
In order for new participants to feel supported, the first session was run by
Hanane, a previous learner herself and now Heart & Parcel’s Learner
Coordinator. Please see below for a basic outline of our timetable.
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Third Space
One of our aims across our projects is to “encourage peer to peer learning
and create a 'third space' where equal authority and respect can be
present”. This came from our interest in fostering a learning space that
straddles two contexts of ‘outside’ and ‘inside’, of formal and informal
learning. We realised our sessions were not necessarily classroom learning
experiences as classroom environments tend to ignore certain aspects of a
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learner’s identity in favour of the skill or knowledge that is being taught. Yet at
the same time our sessions were not authentic experiences that would reflect
the learners realities because we would have some control over the content.
Rather, we wanted to highlight an additional space to run alongside others
where aspects of the learners identities could be played out and explored in
a more concentrated, focused and safe way. We take the definition of the
third space from Gutiérrez et al. who state:
“...learning contexts are immanently hybrid… polycontextual, multivoiced,
and multiscripted. Thus, conflict, tension, and diversity are intrinsic to learning
spaces…. By attending to the social, political, material, cognitive, and
linguistic conflict… these tensions as potential sites of rupture, innovation, and
change that lead to learning. Here we define an activity system as social
practice(s) that includes the norms, values, division of labor, the goals of a
community, and its participants' enduring dispositions toward the social
practice”
(Gutiérrez, Baquedano-López and Tejeda, 1999) (emphasis added)
We thus view Heart & Parcel sessions as a third space, somewhere in
between home, the classroom and community.
It is important to note that this third space only exists within the realm of other
spaces. We want to emphasise that our provision can only be successful if
learners can also exist and be in formal classroom learning as well as practice
in the community and home. By attempting to blend these spaces together,
we can create more of a cohesive transition between the different spaces.

Who were the participants?
In total over the 12 sessions in 2 locations (6 sessions per location), we had 54
participants attending our sessions. Our largest class was 18 (Session 2,
Longsight) and our smallest was 2 (Session 1, Salford).
Roby Church, Longsight: Women only
At Roby Church we had a total of 29 participants. The women came from
previous Heart & Parcel sessions, word of mouth through friends and family
who attended, referrals and walk-ins. We advertised on facebook, whatsapp
and through our connections with organisations and centres and individuals.
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The women came from a variety of backgrounds. Aged between 20-54,
there was a broad representation of different generations.
The complexity of immigration, and nationality is a complex situation in an
increasingly super diverse world. We have started to track the rich
experiences and backgrounds through languages, as we feel this may be
more representative of their realities.

Languages present in Heart & Parcel sessions: Longsight

Marlborough Road Academy, Salford: Men & Women
At Marlborough Road Academy we had a total of 25 participants. The men
and women came from advertisements through local schools, community
hubs and flyering in the local area. We also registered to the ESOL Advice
Service, a government run scheme which helps to map learners to provision
that is suitable to them after a diagnostic assessment. Word of mouth
increased attendance throughout the project through friends and family who
attended, referrals and walk-ins.
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Ratio of women & men in Salford sessions

The participants came from a variety of backgrounds. Aged between 25-60,
there was a broad representation of different generations.

Languages present in Heart & Parcel sessions: Salford
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Rawia & Mais show learners how to make Fattet Makdous (Session 2, Roby Church)

Learners get serious about the cookie competition (Session 4, Marlborough Park Academy)
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Methodology
Due to the organic, creative and multi-layered nature of our project, we
present qualitative data to highlight our project outcomes.
This data is collected through various methods; notes from continuous
evaluation with volunteers and staff after each session; verbal feedback and
end of project questionnaires were collected from each participant and
verbal and written feedback from our wider community collaborations were
documented.
Data is presented as it was collected in small quotes and anecdotes. Where
necessary, the information is analysed using grounded theory which was first
formulated by Glaser and Strauss (1967) “as a means of generating theory
which is embedded in data” (Bryman 1989, p. 83). By applying this analysis,
we can go some way to measure this qualitative data against our aims and
objectives set out for this project.
Instagram and social media platforms were used to document processes
and stories of the women on their journeys.
Reflection
A crucial element of Heart & Parcel’s project work is to evaluate and reflect
throughout the duration of the project creating a continuous fluid dialogue
between the people present in the session space. We agree and have
always followed inline with Lederach (2005) who argues that:
...when we attempt to eliminate the personal, we lose sight of
ourselves, our deeper intuition and the source of our understanding –
who we are and how we are in the world. In so doing we arrive at a
paradoxical destination: We believe in the knowledge we generate
but not in the inherently messy and personal process by which we
acquired it. (2005 p.viii emphasis in original)
This informed approach has been used in our previous projects and is
particularly successful when questioning why certain data has emerged, and
aiming to respond to individual needs.
Elements of reflection on this project included: a reflective journal (see
Recommendations section of this report) created by our two members of
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staff, Naomi (Project Development Manager) and Hanane (Learner
Coordinator), end of session evaluation with volunteers and action points
created each week based on observations from the session.
As mentioned above, Social media platforms (Twitter, Facebook and
Instagram) were used to document and present our work, allowing responses
to inform the atmosphere of the sessions. In particular, instagram stories were
highlighted and used to capture each woman and their creative process.
Participants also had access to these platforms, allowing them to share their
photos and experiences from the sessions with their family and friends.

Stockport Grammar School students reflect on their workshop experience before tucking into
the delicious food they helped to make (Session 5, Roby Church)
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Findings and Outcomes
Data are presented under our original aims and responded to in our
‘thoughts and explorations’ section. The quotes are taken form learners, staff
and volunteers in both locations, Marlborough Road Academy in Salford
(MRA) and Roby Church in Longsight (RC)
Aim One: To increase confidence, independence and therefore the wellbeing of our participants.
A key aspect of this project was to increase the well-being of our participants,
through creating an opportunity for previous learners to become Heart &
Parcel Graduates. These future graduates had the opportunity to present
their own recipes, to build their confidence first in communicating, exploring
and engaging with their peers, and also through inspiring participants with
their own initiative and skills. As one volunteer captures so eloquently, this
process is vital for increasing the well-being of our participants:
There is a real sense of progression within the H&P model. This is part of
what makes it so attractive to the women who attend, as they can see
a future where they are allowed to be more involved and participating
in leadership. (Volunteer RC)
It was imperative that our now recent graduates felt supported by staff and
volunteers and developed their confidence whilst at the same time making
sure they had independence and ownership over their session. The following
comment from one of our volunteers reminded us that it is imperative to keep
the informal language learning at the core of our sessions:
Since l am a refugee from Syria, l was a learner three years ago and I
felt how much was helpful to have people like you, not because of the
language only, but to feel that the learner have a family in this foreign
country. (Volunteer RC)
This demonstrates that Heart & Parcel is successful at creating a welcoming
environment, not just for learners, but for volunteers and staff too. This is
underpinned by providing a non-accredited course where there are no
learning outcomes, but a focus on a holistic learning experience.
Within this aim is also the underlying notion that confidence, independence
and well-being moved beyond the learning environment. By creating
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accessible handouts of recipes after each session was a great way to
continue the learning process of the participants in their own homes, as one
of our learners told us:
I liked this recipe so much - I never made this recipe before, it was so
good I am indian so I have never made this before and I will make at
home for my kids (Sheetal, MRA)
This meant that new recipes could be taken home to provide new talking
points for families and friends, and to create the associative ripple effect of
learning a new language and positive experiences that we sustain
throughout all sessions.
Thoughts and explorations
We are all too familiar at Heart & Parcel how some learning environments
can isolate learners, as exemplified by a conversation between a learner and
a member of staff in one of the sessions:
[I] had an interesting chat with one of the learners who had an ESOL
teacher who undermined her and made her feel like drawing a blank
with the classes - when she leaves she forgets the class (Naomi MRA)
Our approach to informal quality learning is vital to enable participants to
come to the sessions on their own terms, with their own knowledge and
experience, which is embraced through clear communication, encouraging
and promoting the independence of our learners throughout the project.
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Volunteers and learners share words, ideas and laughter (Session 4, Roby Church)

Aim Two: To develop communicative skills among learners.
The informal learning environment encourages learners to engage with the
sessions on their own terms, and through creating a safe space to speak up
and engage with the staff, volunteers and other learners, our participants
developed a network of complex communicative skills. One of our volunteers
noted that:
Learners were most excited and ‘buzzing’ when there was practical
movement and less talking, more playing with ingredients. (Volunteer,
RC)
Our commitment to providing ‘hands-on’, tactile and collaborative learning
environments exposes our learners to new ways of expressing themselves,
and solidifies their English language learning, through physical engagement
with their surroundings. Another volunteer addresses the informal environment
as a space for nurturing genuine connections:
[it] wasn’t so focused on language learning, and so conversation
happened much more naturally (Volunteer MRA)
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If we commit to developing the variety of existing communication skills that
learners currently possess well as English language, we witness the
confidence and personalities of our learners blossom:
The planning session for the final presentation was my favourite. By this
time the new women had grasped the objectives and were desperate
to show what they could do! Even those who felt their English was not
strong were keen to demonstrate their amazing cooking. I thought all
the ideas they had were great, and everyone seemed to collaborate
with the rest of the class really well. (Volunteer RC)
Once again, through our outreach programming and external
communications, learners are able to extend these skills by creating new
situations to practice and develop exchanges with the wider community.
Thoughts and explorations
Through our commitment to piloting the Heart & Parcel Learner-led project, it
was a conscious decision to not have a qualified English Language tutor
present at the sessions. The positive aspect of this encouraged a horizontal,
cross-peer learning with participants, volunteers and staff members, with no
hierarchy in place. However, it was noted in evaluation and final feedback
that our staff felt they needed the extra skill-set and experience of delivering
English language as a tutor, in order to feel that they could deal promptly
and effectively with any language questions or issues raised by learners.
Developing cross-communication was imperative to the groups we worked
with. We encouraged and created situations for the participants to work
together through setting interesting and inviting activities. At times this meant
facilitating healthy competition in order to create a light-hearted
environment, whilst simultaneously valuing each learner’s input and
dedication to turning up to the session.
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Rawia & Mais show learners how to make Fattet Makdous: detail (Session 2, Roby Church)

Aim Three: To encourage peer to peer learning and create a 'third space'
where equal authority and respect can be present.
Peer to peer learning was imperative to help all learners to feel involved in a
session with a range of languages and abilities in each session, creating a
safe space to learn is vital to our projects, so that learners can feel ‘at home’:
...it was a lovely atmosphere and the range of countries represented
was great (Volunteer MRA)
The diversity of our learners indicates the need to access English language
provision is necessary for many communities within Manchester. At times
throughout our projects, we do see a higher percentage of learners from a
specific mother language. In Roby Church, Longsight, there was a relatively
high amount of Arabic speakers. When managed well, this avoided Arabic
speakers from slipping into their mother tongue, yet at some moments, it was
necessary and important to use their mother language in order to help
communicate some more complex English to pre-entry learners, and thus we
encouraged this peer to peer learning. This inclusion is vital to the core of
Heart & Parcel:
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...I just loved the connection between everyone, within the whole
group. There was no feeling of them and us, whether it was learners,
staff or volunteers. It felt very communal. (Volunteer RC)
Maintaining this ‘third space’ is necessary for our learners to explore their
identity, wishes, hopes and needs, without the pressure of their community or
society at large. At the beginning of each session our staff Hanane and
Naomi ran through the community agreement, which listed the ‘rules’ of the
space. Through this, we were able to maintain a space of respect, and
reduce any unforeseen personal conflicts that can arise when working with
different groups of people. Most importantly with this agreement our learners
felt they had shared ownership of the space and collectively cared for the
quality and atmosphere of each session.
The role of the volunteer is very important to the work that we do at Heart &
Parcel. All of our volunteers are fully inducted and supported throughout the
sessions. There is peer to peer learning amongst volunteers and staff,
exemplified by the highly valuable debriefs at the end of each session,
allowing each person to reflect upon their experience within the learning
context and to be a part of shaping the future sessions:
I also thought that the debrief sessions at the end with the facilitators
were really good for making future plans and developing ideas.
(Volunteer RC)
Thoughts and explorations
Through peer to peer learning, even when a whole word or context is not
understood by the learners, these moments can segway into very meaningful
conversations and questions. These are opened and supported by peers,
volunteers and staff, building the confidence and independence of the
learners. Through this peer to peer learning all involved are exposed to the
unique experiences that take place in these sessions, through using food as
our core connecter:
Every week I reflected on how much getting out there and
learning something new keeps one young at heart. Validation for
my belief that food made and shared together brings people
together. Just wish more older people understood this and were
visible in Heart and Parcel. (Volunteer MRA)
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Students learn to make delicious Mahruk, a sweet Syrian bread (Session 5,
Marlborough Road Academy)

Aim Four: Preparing for Heart & Parcel provision to be outsourced to other
members of the community, whilst at the same time ensuring the provision
and work we provide is effective and useful.
A vital difference of Share the Dish in comparison to our previous projects
was recruiting our long-time learner Hanane as our Learner Coordinator. Our
previous challenges of communicating and working with our learners were
significantly reduced, as Hanane used her existing knowledge of being a
learner, of language and cultural barriers, increasing ease of communication
and solving of problems promptly:
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I think having Hanane made a real difference, a connection and really
helps the whole dynamic and everyone seemed engaged – definitely
evolved to a good level (Volunteer, RC)
It was necessary in this next phase to maintain engagement of our learners
and our Heart & Parcel Graduates throughout the project. Our staff
collaborated in creating new sessions and repeating successful sessions with
a focus on accessibility for all learners:
You can adapt the activity for lower and higher level – the learner she
was with didn’t have much English language. (Volunteer, RC)
This shows how the carefully constructed sessions, that require some
experimentation, are developed to have inclusivity and respect at their core.

Thoughts and explorations
Our passion to improve, refine and then outsource Heart & Parcel sessions,
was thoroughly explored through this project. As mentioned previously, we
will be considering the importance of an English language tutor and the
positives and negatives of providing this within the project structure. One of
our volunteers concisely reflects the progression of our session structure:
I know that you've refined and adapted these sessions as you have
progressed: I felt that the balance between ESOL and food-focus was
the right one for the focus of Heart and Parcel, and that the women
benefited from both. Interestingly, some of the women confirmed to
me that they had learnt English through the sessions, which I was
pleased to hear, because I know that some learners don't believe that
they are learning in a less structured environment. So that was very
positive. (Volunteer RC)
This underpins our crucial belief in a need for informal language learning
environments. The quality and effectiveness of the sessions was enhanced by
our skilled volunteers, staff and dedicated learners.
In Share the Dish, for the first time we opened our sessions at Marlborough
Road Academy for both men and women. We did not see a large intake of
male learners, however those that did attend were willing to get involved
with the sessions, although we did see that with the group work they
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preferred to work with one another, and also upon arrival to the sessions, they
would sit next to one another. The facilitation of the men also helped that we
had a male volunteer at some points throughout the project, to continue to
break down the learning barriers between tutor, peers and society.

Learners bring their skills to the cookie competition (Session 5, Roby Church)

Aim Five: To create connections beyond the group to the wider community to
empower and educate young people about the importance of diversity and
the wealth of knowledge that our participants withhold
Both of our projects in Manchester for Share the Dish provided a final session
with a local school. This opportunity is significant for our learners to feel a
sense of elevation in their learning, not only of the English language, but the
holistic development of their skills:
Within the context of the course (it was after all only six weeks long!) the
balance of reaching out to the wider community and building
confidence and community within the group felt to be about right. The
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outward focus gives incentive to the women, that what they are doing
has value and worth. For members of the wider community to discover
the richness of cultures different from their own is extraordinarily
important. (Volunteer RC)
We have always maintained that our outreach to the wider community is
necessary for young people to discover the richness of knowledge and ability
that is within our participants. Our learners enjoyed this session the most, and
it was humbling to see how well our learners brought their skills to the table.
Both schools that participated (Stockport Grammar School and Marlborough
Road Academy) provided very positive feedback. Please see below for more
details:
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Stockport Grammar School pupils at Roby Church, Longsight

I learnt how to make new food. I also learnt that the foods we eat
come from lots of different places. I enjoyed making the dumplings.
(Student from Stockport Grammar School, RC)

I learnt about different dishes from all around the world, and new foods
that I had never heard of before. (Student from Stockport Grammar
School, RC)
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Marlborough Road Academy pupils, Cheetham Hill, Salford

I liked the chocolate and the spices, and the dumplings and the bread
– I liked everything! Student from Marlborough Road Academy (MRA)
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I liked everything because it’s nice knowing different cultured food
cause it’s delicious
Student from Marlborough Road Academy (MRA)

I liked the dumplings since they are really popular around the world
and I liked learning how to shape and twist them, it was really fun!
Student from Marlborough Road Academy (MRA)
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Final Thoughts and Explorations
Due to our ongoing outreach work to the wider community, we feel that this
aspect of our future projects must be maintained in order to challenge the
idea that it is the sole responsibility for learners to integrate themselves into
local society; that migrants are responsible for their own assimilation into a
new culture. Through our projects, we strive to highlight the necessity of
educating others, young people and wider communities, in order to bridge a
deeper understanding of the wealth of knowledge, experience and abilities
our participants hold. Through creating more opportunity for reflection and
empathy from our wider community, we create cross-cultural interactions
through structuring a confidence-boosting range of processes that empower
our learners, and impact upon the way that society at large receives them:
A lot of the aims and motivations that Heart and Parcel are similar to
my own. Therefore, it was really inspiring to see these values working
out in the well-structured and developed sessions. I grew in my
understanding of running courses, and especially from watching how
Naomi and Hanane modelled leadership for the women in the group.
This was encouraging because in Cook and Chat we always aim for
this member-led style, and it was helpful to see it in action (successfully)
in a different sort of context.
(Volunteer RC)

Group photograph of all learners, pupils and learners who took part in our open workshop
(Session 5, Marlborough Road Academy)
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Recommendations
The following section is organised as a reflective piece responding to post
project evaluation and PDR review with our Learner coordinator (Hanane)
and Research & Development manager (Naomi).
At Heart & Parcel, we aim to learn from our staff’s experience first hand of the
projects we run to understand how we can develop to create effective
programs for our learners. This piece should be considered as a series of
thoughts and questions to continue the dialogue of what learner-led,
informal projects should contain.
Our main change for Share the Dish, as previously mentioned, was having
Hanane on board as our Learner Coordinator. Hanane is a very effective
communicator, but also has a very good rapport with learners. This enabled
Hanane to provide more agency to learners and volunteers to come up with
their own thoughts and ideas within the sessions, which in turn encouraged
them to take responsibility for their own learning - a vital component within
the informal learning environment. Hanane observed that during the sessions,
she really saw the learners build up connections with others and become
friends. Increasing this socialisation revealed that many of our learners and
volunteers had similar objectives for coming to the sessions, whether that was
to learn English, meet people or have fun. These shared objectives created
an encouraging and respectful environment for all involved, helping the
sessions to flourish at their own rhythm. It is therefore noted here that
budgeting for a Learner Coordinator role in the future at our open projects,
will be an invaluable addition to our future development.
One of the main areas of progress for this project was the training of our
learners, to present a recipe of their own choosing to their peers, and
become Heart & Parcel Graduates. On the whole, this was a very successful
new addition to Heart & Parcel. However, there are some parts that both the
Hanane and Naomi felt needed to be considered for similar future projects.
Naomi felt that having a facilitator with a qualification in English Language
teaching would enhance the learning experience of the learners. At times,
Naomi felt it was required to know more in depth language teaching skills to
help specific learners. But it must be said, through peer to peer learning, a lot
of questions or issues that arose about language were worked out together
as a group, enhancing the non-hierarchical space that we hope to achieve.
Naomi states that we did manage to create a balance of informal learning
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and structure in the project, but questions how this would happen on a larger
scale, in collaboration with the aspect of learner-training in the future.
One of the most challenging aspects of the project was to ensure that our
previous learners who were presenting had a feeling of empowerment
through their recipe presentation, but also that our new learners received the
high quality, interactive learning that Heart & Parcel is renowned for. Naomi
noted that it would be beneficial for the learners to receive some further
longer term input in the form of training prior to presentations, either as
facilitators, English language assistants or through more in depth training into
the outcomes that new learners should receive when engaging with a Heart
& Parcel session. Although Hanane was able to communicate with our
presenters, these skills are something that are arguably developed and
nurtured over time, as well as further supported by our staff on site. In another
observation, Naomi wonders if our presenters had been available for the
whole project (and not just done their presentation for one session) this may
have enabled them to create a stronger relationship with the learners and
potentially develop further peer to peer learning. However, having presenters
available for one session was based on the decision with the women’s prior
work and life commitments in mind. A payment scheme in the future was
discussed as something that would make this mutually beneficial for all those
involved. This has been implemented informally before with Heart & Parcel’s
Supperclub takeovers by women from the session, although further research
and piloting would need to be carried out here.
Hanane suggests another option for that the most effective way to run this
kind of project would be to take learners and volunteers that really care and
support Heart & Parcel as an organisation and who see the value in being
trained up (as a volunteer, or to become a graduate) to gain new and
transferable skills. Here lies an opportunity to reflect upon the ethics of if and
how we should hold this expectation. We really believe in the value of Heart
& Parcel, but is it right that we should expect our future learners and
volunteers to do the same? What service are we providing? Should our
organisation be based upon mutual exchange?
Perhaps the most challenging aspect of our project for Naomi was having the
project run twice a week, in two different locations. Naomi expresses that it
was not so much the workload or administration, but the uncertainties that
are inevitable within working in the third sector, with unknown numbers and
abilities of learners within the informal learning environment. Our volunteers
were brilliant at helping us to deal with these uncertainties, and it does raise
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again the question of whether we should structure our sessions more
rigorously, versus allowing the organic growth and therefore agency of our
learners to guide it. It is also necessary to have staff in place that are able to
delegate effectively, and also think on the spot. Once again, at times this is
where an English Language tutors expertise would come into fruition.
And finally, on a more practical level, both Hanane and Naomi felt it would
be good to have clear information on future advertisements that children are
not allowed to attend the sessions with parents. Although we never turn
people away from our sessions, it is very hard to tell people that they can no
longer access our projects as we do not have childcare provision. Heart &
Parcel does signpost these learners to alternative organisations and will
continue to do so. From this observation Heart & Parcel is currently in talks
about a possible partnership which would aim to offer provision for learners
and their children.
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