
 

 
 

10-week evaluation report 
 
This is the evaluation report from our 10-week ESOL & Cooking programme we ran from 
March to April 2017.  
 
This was the second time we had run such a programme (you can read about the first one 
here). The structure of these 10-week sessions were designed using the feedback given to 
us from the women in our first evaluation report (2015). The women had said that they 
would like a more structured programme, with weekly lessons and greater opportunities for 
work and volunteering. This differed from our original project aims where we had wanted low 
pressure sessions with no targets; just a space where women could come together. 
However, one of our project aims is to listen to the women we work with, and to respond to 
what they feel they need, rather than what we think they need. We therefore try to  adapt our 
model according to the women’s feedback each time.   
 
Transparency and Reflection 
 
We have decided to be transparent about our issues and concerns in the hope that it will 
open up conversations about ESOL provision and classes like this for migrant communities 
living in the UK. 
 
This is an account of our experiences  of running an inclusive project for so many women. 
The evaluation takes a slightly different approach from the last two reports, in that we used 
translators to gather in-depth data in order to understand our own frustrations from another 
perspective.  
 
We want to share our thoughts, both good and bad, in order to benefit future community 
projects that focus on similar issues. Most importantly, this evaluation is for us as facilitators 
of this project, in helping us to develop provision that is effective and useful for the women 
we aim to support.  
 
Structure 
 
This report is divided into four sections. The methodology of the evaluation will be 
presented, followed by the demographics of the group. We then present our analysis in 
three self-identified concerns and explore the feedback compiled by the various forms of 
data collection. Reflection in the form of questions and thoughts will be given after each 
concern. In the fourth section we conclude our findings, presenting the positive points of our 
sessions and drawing on advice from people who have worked within the area. Finally we 
will offer recommendations for further action.  
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Methodology 
 
The evaluation takes a mixed method approach using a variety of data collection. We used 
written questionnaires, audio interviews with the workshop facilitators and in-depth 
interviews carried out in Arabic, Urdu and Bengali. Observation and anecdotal evidence is 
also used to add detail to the findings, and personal experience from one of our translators 
about the culture she shares with some of the women is called upon to contextualise some 
of the data from the observations and anecdotes.  
 
From the 34 women enrolled on the course and asked for their opinions, 21 questionnaires 
were filled out. The same women were also interviewed in groups of 3 and 4 for 10 minutes.  
 
We are aware of the possible limitation in data validity from holding group interviews, as the 
women’s answers could have been influenced by others in the group. This decision was due 
to the limited amount of time we had..  
 
Interviews were carried out in the women’s main language(s) to get a deeper understanding 
of how they really felt. The translators reported back that the women felt relieved to finally be 
able to express themselves to somebody about their frustrations or issues and to be listened 
to. This is something we will touch on a little later in regard to how we think provision for 
women from migrant communities should be carried out.  
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Demographics 
 
The women interviewed were from a range of backgrounds (see graph below);  roughly 75% 
of the group were South-East Asian, and a quarter were from Middle Eastern countries. The 
dominant nationality in the group was Bangladeshi.  

 
There were other nationalities represented by individuals in the group: the Congo, Djibuti, 
France, Morocco and Iran. However, these individuals dropped out of the course 3 to 4 
sessions in. We explore this later on in our analysis of group dynamics.  
 
Age 
 
The ladies were a range of ages from 28 to 59. There was an almost 50/50 split between 
women aged over and under 40, with 11 women under 40, and 10 women over 40. 
 
Children 
 
All but two of the women (19) had children (between 1 child and 5 children). 
 

No. of Children No. of Women 

0 2 

1 2 

2 8 

3 5 

4 2 

5 2 
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Their journeys to the UK 
Out of the 4 Pakistani women interviewed, 3 had lived in Italy for a time before they came to 
the UK. Of the 11 Bangladeshi women interviewed, they had lived either in Spain (2), Italy 
(8), or the Netherlands (1) before coming to the UK. The Arabic women had come from their 
country of origin through reunion or family visas.  
 
Jobs 
3 out of the 21 women had jobs outside the home (teacher / waitress / family catering 
business). The rest (18) were housewives and looking after their children. We explore the 
effect of this on the project in the analysis section. 
 
Husband’s jobs 
Out of those who had husbands (19), all were in paid work. This work was mostly in the 
catering/restaurant industry (9), the others working in cash and carry, the petrol station or as 
a marketing supervisor.  
 
Analysis 
 
We will present the evaluation in the following categories: 
 

● Attendance 
● Group dynamics 
● Sessions  

 
These areas each contain several related concerns that arose throughout the course.  
These concerns were identified through our observations and feedback from the volunteers, 
as well as through the women’s attendance and punctuality records.  
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Attendance 
 

“[...] but teacher we need to keep our phones on in case there is an emergency call 
from the school” Farah, Djibuti 

 
Concern: 
 
There were a few disruptions during the course; these came from problems with attendance 
and the use of mobile phones. We noticed frequent lateness and attendance issues from the 
women, despite a strict lateness policy and a limit on how many lessons the women could 
miss.  
 
Furthermore, when opportunities for work or volunteering presented themselves, most of the 
ladies were reluctant to join us at the markets, supper clubs or the public open workshops 
we held. This came in spite of the feedback given previously where women stated that they 
would like progression and development from being offered work or volunteering roles.   
 
The absences and lateness caused frustration for us in our role as teachers, as it disrupted 
the flow of the lesson and delayed the activities for the ladies who had come on time. Quite a 
few women would interrupt the lesson to leave early. This had a direct impact on other 
learners in the class. On one of our open workshops, for example, around six women did not 
attend or were late without any prior notice. This left their classmates without the ingredients 
or equipment needed to complete their dish for the public. 
 
In the regular sessions however, the biggest disruption was the constant use of mobile 
phones. The excuses that were given for all the interruptions mentioned above were 
child-related emergencies or appointments.   
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Evaluation: 
 
The following extracts are taken from a report compiled by Nazifa, our Bengali/Urdu 
translator, using the data she collected from interviews with the Bangladeshi women:  
 
[...] However, there are other times they are not able to come to classes or have to leave 
early because of family obligations. They worry about whether they have enough time to go 
back home and cook for the family, or there was an emergency within the family. 
 
When our Arabic translator Leema asked the women from different countries in the Middle 
East about attendance, they mentioned that if they were late it was only around 10 minutes 
and that was due to finding the place and getting the right bus. One of the women had to 
leave early because she had another course that started at 12:30pm (our sessions finished 
at 1pm). Overall, we found that the Arabic-speaking women were almost always on time.  
 
Raising the concern over a reluctance to develop employability skills by working and 
volunteering, the Bangladeshi women explained to Nazifa about the number of restrictions 
they have on attending classes or finding work: 
 

[…] They have all mentioned how they have young children in the house which limits 
the time they have free to work. In south Asian cultures especially, the mothers would 
wake up in the morning, cook breakfast for the husband and kid/s. Help them get 
ready for their work/ school, then drop of the kid/s to school and come back to clean 
up the house. By the time they have finished the daily chores around the house they 
will only have around 4-5 hours of free time, which many jobs do not give. They will 
then have to be back home before 2pm and start cooking for the family all over 
again. 

 
A huge importance was placed upon their children by these women. In our first evaluation 
report (2015), feedback indicated that everything the women did was for their children, but 
we had not quite anticipated just how much of this dedication would impact on the women’s 
efforts in developing themselves through learning opportunities.  
 
There is also a strong cultural and social expectation for mothers worldwide to look after 
their children first and foremost. Everything else comes second, such as employment, as 
mentioned by the Bangladeshi women here in Nazifa’s report:  
 

When [the issue of] part time jobs during the night was brought up, they mentioned 
that it is next to impossible to work at night, especially for south Asian women. This is 
predominantly because it is seen as a negative thing for ladies to be out so late at 
night. While others said that if the husband worked at night as well, then there will be 
no one to take care of the kids and help them with their school work. 

 
Leema’s report with the Arabic-speaking women also highlighted a ‘social barrier’ when it 
came to waitressing late at night. Furthermore, working or volunteering on a Saturday was 
not an option for the ladies as this was strictly marked as a ‘family day’. This was familiar 
and personal to us: like most families who are apart during the week because of school or 
work, the weekend is important for us to find quality family time.   
 
However, aside from family time, cultural expectations or social barriers, there was a 
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genuine feeling of helplessness amongst some of the Bangladeshi women, as they felt the 
type of work available to them in the UK did not fit their needs as mothers:  
 

One of the ladies mentioned that she didn’t think it was reasonable to have to drop 
off the children to daycare, as she feels whatever money she is making is going 
towards in paying for the day care and would not bring anything extra into the house. 
When job perspective was mentioned, they all expressed the same concerns as the 
previous group. They find it difficult to find jobs that will allow such flexibility in their 
hours and often don’t cater to such needs. 

 
Reflections: 
 
The concerns identified above raised many questions. How far are we equipped to provide 
for mothers? Neither Karolina nor I have any experience when it comes to children or 
parenting: do we know enough about what parents and mothers need? Is our project 
suitable for those whose time and resources are already precious? Is it suitable for those 
who already have a huge amount of responsibility in the home? Placing their children first is 
an extremely positive and admirable aspect of the women we have met. But does this place 
another barrier in the way for the women with whom we work to reach their aims? Some of 
the women want flexible work. Is this something we can actually offer?  
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Group Dynamics 

 
“People in group did not work well” Nazeem, Pakistan 

 
Concern: 
 
Throughout the course, although the experience of the sessions was mostly positive, we 
observed what we thought to be breakdowns in the group cohesion and a lack of respect 
toward the project aims. 
 
The following observations were made by volunteers, the facilitators, the teachers and 
students, and were reported to us at the end of each session. These issues fell under the 
following categories:  
 
Teamwork 
 

● Arguments over the use of equipment. 
● Arguments over who was going to wash up. 
● Learners taking extra food, not eating together.  
● Learners taking food away for their children rather than eating together as a group. 

 
Respect for other Learners 
 

● Learners talking over each other during class. 
● Learners talking in their own languages when there was one person who could not 

speak their language. 
● Cliques forming of same language groups. 
● Learners from individual countries (or countries that did not share a similar language 

with the dominant groups) being isolated and eventually dropping out.  
● Laughing and “false talking” (Mushida, Bangladesh) observed about other learners in 

the group. We took this to mean ‘gossip’ being observed about other learners in the 
group. 

 
Respect for the Project  
 

● Reluctance to participate in cooking activities. 
● Leaving early halfway through a cooking activity. 
● Learners not coming to the open workshop and letting their group down. 
● Disruptive use of mobile phones. 
● The theft of two sushi rolling mats. 
● Frequently interrupting the teacher/facilitator during teaching to ask off-topic 

questions. 
 
We have spoken at length with various stakeholders of the project about these issues, 
whose recommendations are set out at the end of this report.   
 
We wanted to explore these observations further. We were advised by friend and 
Levenshulme Inspire business manager Karen Clarke to address the issues with the women. 
We used the translators to ask them general questions about the sessions in the hope that 
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they would offer their opinions and explanations of how they felt. 
 
In terms of cohesion within the group, the Bangladeshi women did not speak of any issues. 
There were, however, comments which did seem to shed light on some of the dynamics 
within the group. Here, from Nazifa:  
 

When asked about what might stop certain people from mixing with other from 
different countries, they mentioned a lot of different points. They personally did not 
feel anxious to meet people from different countries however, it was a different issue 
when it came to mixing with classmates from Sylhet, as they themselves are from 
Dhaka, Bangladesh. They feel as though no matter how friendly they might try to be 
towards their classmate there is always be that wall between them that they’ll never 
be able to break down. 

 
We found this piece of information particularly interesting. It then prompted us to look deeper 
into the topic of cohesion in Bangladeshi culture through the perspective of our translator, 
who grew up alongside this culture: 
 

Again, from my own personal experience, I have found it very difficult to mix with               
Sylheti Bangladeshis. There are a lot of things that have influenced this. It will              
predominantly be the case where I have met someone new from Bangladesh and we              
will briefly have a conversation in English and if they are from Sylhet and find out I                 
am from Dhaka, they automatically become slightly distant and the conversation           
would come to a halt. It has often been the case where people from Sylhet consider                
Sylhet to be a different country than Bangladesh even though it is not the case. While                
we all speak Bangla, the dialect is very different between Dhaka and Sylhet, which              
puts a strain in the conversation. I have met a lot of people from Dhaka who have                 
had a negative experience with people from Sylhet. It is not to say that they are bad                 
people, it is just the case that people from Dhaka and Sylhet do not usually get along.                 
People originating from Dhaka feel that Sylhetis are often “stuck up”, and believe             
themselves to be more superior than Dhaka, as they make more money and have              
lots of businesses. Whereas, people from Sylhet might consider people from Dhaka            
to be “too posh” in terms of how we speak Bangla, and conceited, and often too                
concerned about education instead of marriage.  

 
We were also interested in our observations of group divisions between the Pakistani and 
Bangladeshi learners. We asked Nazifa to contextualise a little for us. Although this is purely 
her story, and she cannot necessarily speak for the entire Bangladeshi community, we found 
Nazifa’s experience useful in understanding the background where some of our learners 
might have come from:  
 

From my own personal experience, there are a lot of issues that may prevent              
Bangladeshis from mixing with people from other countries, especially Pakistan. This           
is usually predominant in the elder generations, who have first-hand seen and have             
been a part of the 1971 independence war. However, younger generations do not             
have that issue as far as I have seen. I personally have more friends from Pakistan                
than Bangladesh, and have never had a negative experience mixing with them as I              
feel that we share very similar cultures and share a lot of belief.  

For the older generations, the language barrier is also a big issue when it comes to                
mixing with other people from different countries. Some may feel that if we have              
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made the effort in learning to speak in Urdu and understand it, why do they not feel a                  
need to do the same in return so we can build a stronger relationship. There are                
other social aspects that also factor into why there is a divide between people from               
these two countries. I have often seen Pakistani families marrying or looking to marry              
their children off at what people from Dhaka consider to be very young age.              
Education is a very important thing in Dhaka and more often than not, kids are               
strongly encouraged to get into university, get a degree and pursue a master’s             
degree before looking to get married.  

Again, these are all very stereotypical experiences I have had or have seen. It is not                
always the case but just majority of the time.  

The only barrier identified from the Arabic ladies and the other groups was that of language. 
 
Reflections 
 
For myself and Karolina, the biggest issue was the size of the group. We wanted to be 
inclusive and so allowed everyone who had enrolled, to attend. Unfortunately, this meant 
that we never fully knew everybody’s name, and that everyone never really got to meet each 
other. This also made women less aware or less inclined to take responsibility for other 
members in the group; instead, they chose to remain in their friendship groups that they had 
already created outside of the sessions. We wonder if we had had a smaller group, whether 
we would have been able to manage these cultural tensions and group dynamic issues more 
effectively.  
 
We also had women coming in halfway through the course, as we did not want to leave 
anyone out, in line with our policy of inclusion. The issue was that the structure of the project 
was based on a progression model of working together, building a group and cooperating. It 
was difficult to maintain these dynamics  with some women leaving one week and others 
joining the next. The environment was thus too unstable to allow the relationships between 
the women to be nurtured and sustained..  
 
For us, the issues above highlight that at certain points, the women were not engaged 
enough. As a result, we were interested in carrying out research about the learners’ 
perceptions toward the sessions. 
 

10 



 
Sessions 

 
The questionnaires filled out by the women provided us with a great deal of feedback about 
the session logistics. The following comments are compiled from the completed 
questionnaires  and have been categorised into the following main areas of concern: 
 
Room size 

‘I don’t like classroom is very small’ 
‘I didn’t like the room is small…’ 

‘I don’t like class is small’  
‘The only thing I didn’t like was the place was too small’ 

 
These written comments concerning the lack of space were in line with the translator’s 
findings. Nazifa interpreted those from the Bangladeshi group:  
 

Improvements that could be made is the seating arrangement. They have mentioned 
that a lot of ladies might feel hesitant to come because there are not enough seats 
available. If more seating were available or if the area was expanded they would be 
more than happy to come.  

 
The Arabic women also commented on this to Leema, saying that there should be fewer 
people per session as there were too many people for the sessions to be focused.  

 
Not enough equipment 
 
‘Bad things is when we cook here, we have no enough things like more cooker, pan, 

bowl, spoon, chopping board.’ 
‘There isn’t oven and proper kitchen’ 

 
The women all wanted better cooking facilities, including utensils and cutlery. The Arabic 
speaking women suggested a bigger room with a proper kitchen.  It seemed that the lack of 
equipment and a proper kitchen may have had an effect on the group dynamics, as there 
was not always enough equipment to go around.  
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Sanitation 
 

‘Don’t have gloves’ 
‘Don’t have hat’ 

‘There are no gloves for the hand’ 
 
Leema reported back similar collective comments from the women about the hygiene, 
stating that more sanitation would be good, such as gloves and disposable cloths. They did 
not appreciate having to use the cloths from the kitchen. 
 
 
 
 
 
 
 
 

 
 

Conclusions - Anything good? 
 
However, there were also many positive points. Both groups were overwhelmingly positive 
about the content and delivery of the sessions. In their interviews the ladies said they really 
enjoyed the sessions, and will miss it a lot. They always looked forward to Wednesdays.’ 
Here is a compilation of the comments made on the questionnaire in answer to the question 
‘what did you like?’: 
 

‘I enjoyed my cooking class helpful’ 
‘I met lovely people and different nationalities we learnt a lot of conversation and 
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cooking’ 
‘Getting to know people - conversation. teamwork’  

‘I like this class learn a same cooking and speak English’ 
‘I like cooking’ 

‘I like cooking course. I like making cake’ 
‘Work together speak English’ 

‘I like work together. Cook different food and practise English’ 
‘Speak English and learn a new vocabulary’ 

‘I like cooking and english both’ 
‘Friendly, different foods, english speaking’ 

‘I like everybody working together and here lots of country people attending and make 
lots of diffrient food’ 

 

In terms of the content, the ladies were very complimentary. Leema reported how the Arabic 
speaking learners felt that the sessions and food were varied, and they enjoyed how it 
introduced them to new things they had never tried before. The Bangladeshi ladies said that 
they really enjoyed the classes, they liked being able to meet new people and learning new 
recipes from different cultures and countries. If given the chance to do the classes again, 
they would love to learn more new recipes. 
 
Our course is made up of 10 sessions. 4 of these are led by a professional who works in the 
food business. This was planned with the aim of allowing the women to learn something 
new, but also to have the chance to learn how to demonstrate their own recipes themselves. 
 
Both the Arabic and the Bangladeshi groups mentioned that the session they enjoyed the 
most was when they baked and decorated cakes with Sam from Koi’s Kitchen. They were 
able to learn how to decorate cakes and thoroughly enjoyed the way they all worked 
together despite being from different countries. The pizza session with Luca from Fritto also 
seemed to be extremely popular. The Arabic women particularly liked the fact that the 
presenters were professional chefs; overall, it provided a great learning experience.  
 
In particular to us, we were interested in how the classes made them feel afterwards. We got 
some detailed feedback from the group of Arabic ladies who told Leema that they found the 
session very encouraging as it takes place in an environment of people who have similar 
language difficulties. As a result, the women now have the confidence to use the vocabulary 
learned at the sessions when they do their weekly shops and other activities. Even getting 
on the bus is now more comfortable for them, as they are less worried about interacting with 
people. It was a great pleasure to hear that the women now have the courage to speak 
English in general. 
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Recommendations 

 
Taking all of the evaluation into account, we spoke with various stakeholders of the project 
about the different issues that arose from this project. The following section presents 
recommendations and points to think about based on advice from women professional in 
their field.  
 
Our workshop facilitator Sam suggested that we should mix the smaller groups not only by 
ethnicity but also by age range and possibly think about English language level streaming to 
reduce the difficulties faced when dealing with a diverse group. There was also 
recommendations to cut down to a smaller groups but run more frequently, which would 
improve group engagement.  
 
We were also lucky to have a half day’s training by Dr Francesca Brady, a clinical 
psychologist. This session was to inform us of the issues and possible barriers that refugees 
and asylum seekers face. Fran not only helped us to recognise the unhealthy signs of 
mental health amongst refugees and migrant communities but also guided us more broadly 
in the management of the group to promote better well-being amongst all those involved in 
the sessions. Her contributions were mainly to formalise our whole project. After hearing 
about our concerns with the women in the group, she also suggested implementing a more 
effective screening/enrollment process at the beginning of every project, making sure that 
the women had similar aims and expectations to each other for the sessions.  
 
Our volunteers were also valuable in gaining first hand instant feedback about the sessions. 
Much advice was given on the seating arrangements, the pacing of the lessons and the 
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variety of activities. On a more abstract note, one of our volunteers Het suggested on a 
particularly frustrating day that we keep in our minds the women’s daily routine and what 
expectations they have from many other people, including their family and other service 
providers. This has been valuable to remember when women have had to leave early, or 
may not seem as engaged as we had hoped. Remembering that we are a small part of their 
weekly routine helped to put our feelings into perspective.  
 
Sitting down with Karolina, we discussed all the analysis in front of us. Karolina felt strongly 
about having smaller groups with a more intimate and focused atmosphere. She also 
questioned the need of direct English language learning. She felt that the practice and 
cooking activities already created the space for English learning and that this skill was 
secondary to the main activity of bonding, sharing and making.  
 
As a result, possible recommendations for our summer sessions were made: 

● Different venue with a fully working kitchen 
● Fewer women per group (approx 8-10) 
● Multiple sessions a week 
● Differentiation of English language levels 
● Screening process - assessment 
● Stronger induction - rules and contract 
● Work towards getting subsidised childcare for the women who require it 
● Different classes formal and informal  (separating formal direct English language 

classes from informal relaxed cooking classes) 
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